Guided Reading Sessions

The guided reading sessions will explore aspects of the following criteria:

Style: 
Is the style or styles appropriate to the subject and theme?

How successfully has the author created mood, and how appropriate is it to the theme? 

Do dialogue and narrative work effectively together? 

How effective is the author's use of literary techniques and conventions? 

How effective is the author's use of language in conveying setting, atmosphere, characters, action etc.? 

Where rhyme or rhythm are used, is their use accomplished and imaginative?

Where factual information is presented, is this accurate and clear?
The Guided Reading teaching sequence and its key features:
	Introduction to text:
	Focus on and explain the objective. Explain what pupils should do as readers

and the purpose of this. Set a reading target for the session eg ‘Today we are

going to read the next chapter in the novel. I would like you to think about how

the theme of power is developed at this point in the story – who has power over

whom and how is this revealed? And I want you to find evidence in the text for

your views, and to be able to explain your conclusions.’



	Strategy check:
	Ask pupils to identify strategies they already use and to explain them.

Depending on the needs of the group and the nature of the text, draw attention

to specific reading strategies that pupils should be using, eg ‘As you read I want

you to infer things about the power relationships here from what characters say

to each other and how they behave and react.’



	Independent reading
	Set an independent reading task with a specific focus, eg ‘Now I would like you

to read the whole of the next chapter, and use the sheet I have provided to make brief notes on the power relationships you discover. Remember to find evidence in the text to support your ideas – for example ‘the words a character says or a short piece of description.’ As pupils are reading, monitor reading behaviours to ensure understanding.



	Return to the text:
	Draw the guided group together and discuss key features related to the

developing response objective and the task set. Use focused questions to deepen and extend understanding. With more able readers encourage freer discussion and hand over some control of the group to the pupils, encouraging them to question and discuss with each other. Use drama approaches such as ‘hot seating’ a character.

	Review (reading target)
	Ask pupils to summarise what they have been doing and remind them of the

and next steps): purpose of the session. Pupils might make brief notes in a reading journal, for example, in order to record ideas. Set next steps for the group: this may be a reading homework, or a target of completing the book independently, for example.



	Year 9 Carnegie Guided Session 1

	Teaching objective


	R13. review and develop their own reading skills, experiences and preferences, noting strengths and areas for development;

R18. discuss a substantial prose text, sharing perceptions, negotiating common readings and accounting for differences of view.

	Resources 
	Reading strategy checklist for annotation by the teacher

Extract from the studied novel showing description of setting, enough copies for one per student

Highlighter pens/annotation pens

	Introduction to text
	Outline of objective of the lesson and key question:

How effective is the author's use of language in conveying setting?

Explain this will be related to their novel

	Strategy check
	What reading strategies or skills will be using in order to do this task?

Teacher uses checklist to highlight strategies, adding any further skills given.
	Resources:

Checklist as A3

	Independent reading and related task
	Pupils read extract independently

Divide group into 3 pairs:

Pair A

· Annotate the verbs in the extract.  

· Do any patterns form? 

· Do they end in a particular way?  

· Are they powerful verbs?

Pair B

· Annotate interesting words which stand out for you as a reader

· Annotate examples of jargon or complicated words

· Annotate repeated words or language patterns

Pair C 

· Do any of the sentences need to be re-read?

· Are the sentences simple or complex sentences?

· Do you notice any patterns formed by the length of the sentences?
	Extract from chosen text

	Return to the text: developing response
	Feedback responses to the group.

Consider the following questions:

· Is this extract typical of the writer’s style? (as a group reach consensus)

· What could we say about the writer’s style using elements of this extract as our evidence?

Independently produce 3 bullet points
	

	Review
	Students feedback most challenging/’best’ point. 

Return to key question:

· How effective is the author's use of language in conveying setting?

Could we put forward a case that this is a strength or a weakness in the novel?
	


Reading Strategies: things we do in our heads as we read

	Text title: 



	· using prior knowledge: drawing on what I already know about the topic, theme

· monitoring my understanding: cross checking information, re-reading to confirm

· re-reading: particularly when I don’t understand
· questioning: e.g. to clarify what puzzles you: why does X do that? What does Y mean? What does Z signify?
· summarising: e.g. what’s happened so far; key facts to remember

· predicting: what happens next; what word or words come next

· visualising: seeing images -  picturing what is happening
· seeing patterns: seeing links between different parts of the text; noticing repetition e.g. words, phrases, motifs
·  using inference to fill gaps & reading between the lines: can I work out what this character is like from what they say and do? What is the writer getting at here?

· relating the text to previous reading/viewing: e.g. this novel is very different from other books I’ve read by this author; stories about miners always end in a disaster.
· relating text to personal experiences: that reminds me of when….
· empathising: feeling emotionally involved e.g. I know just how they feel
· processing vocabulary: can I work out what this word means here? Can I wait and come back to the word later?

· evaluating: passing judgements e.g. on the plot, characters, choice of language, layout (e.g. this layout is confusing)
· skimming: to gain overall impression – useful before you read closely
· scanning: looking for specific information e.g. a key word, a date, the name of a place or person


	Year 9 Carnegie Guided Session 2

	Teaching objective


	R13. review and develop their own reading skills, experiences and preferences, noting strengths and areas for development;

R18. discuss a substantial prose text, sharing perceptions, negotiating common readings and accounting for differences of view.

	Resources 
	Reading strategy checklist for annotation by the teacher

Extract from the studied novel showing effective use of literary techniques, enough copies for one per student or copies of the extract from Fire, Bed and Bone by Henrietta Branford. (resource 2:1)

Highlighter pens/annotation pens

Whiteboard/flipchart

	Introduction to text
	Outline of objective of the lesson and key question:

How effective is the author's use of literary techniques and conventions? 

Explain this will be related to their novel (or if using the Henrietta Branford extract, they will need to relate this to their novel during their independent work.)

	Strategy check
	What reading strategies or skills will be using in order to do this task?

Teacher uses checklist to highlight strategies, adding any further skills given.
	Resources:

Checklist as A3

	Independent reading and related task
	Pupils read extract from Fire, Bed and Bone independently

Divide group into 3 pairs.  Each pair will need to take responsibility for each of the following areas:

Pair A – investigate the number of syllables in each word.  You should highlight words with one syllable, two syllables and more than two syllables in different colours

Pair B – investigate words which belong to the same group, for example words to do with the weather or words to do with places

Pair C – investigate the number of words describing feelings and the number of words describing objects.
	Extract from Fire, Bed and Bone or chosen extract from the novel studied

	Return to the text: developing response
	Feedback responses to the group.

As a group, decide what conclusions we can draw from these initial findings.  Were there any surprises?

What other aspects of style did you notice?

With the teacher acting as scribe, using a whiteboard or flip chart, compose together bullet point statements to draw the findings together.
	

	Review
	Return to key question:

· How effective is the author's use of literary techniques and conventions? 

Could we put forward a case that this is a strength or a weakness in the novel? (relevant if using their text)
	


Resource 2:1

An extract from Fire, Bed and Bone by Henrietta Branford

I know the world beyond the house.  I know Rufus’s byre.  I know Joan’s house which stands beside the village field.  I know all the village.  I know the Great House Barn and sheep pens; I know the Greta House fields.  I know every small place where oats and beans and barley grow.

I know where rabbits creep out from their burrows.  I know where the wicked wildcat leaves her stink on the grass where she passes.  I know where foxes hunt, where deer step out on fragile legs to graze.  I know where the wild boar roots and where the great bear nurses.  I know where the little grey bear with the striped face digs for bluebell bulbs in springtime, when the woods are full of hatchlings that fall into your mouth, dusted with down, and the rabbits on the bank are slow and sleek and foolish.

I am a creature of several worlds.  I know the house and village and have my place in both.  I know the pasture land beyond the great field.  I know the wildwood.  I know the wetlands all along the river, where every green leaf that you step on has a different smell.  I know the high, dry heath.

	Year 9 Carnegie Guided Session 3

	Teaching objectives
	R13. review and develop their own reading skills, experiences and preferences, noting strengths and areas for development;

R18. discuss a substantial prose text, sharing perceptions, negotiating common readings and accounting for differences of view.

	Resources 
	

	Introduction to text
	Outline of objective of the lesson and key question:

Do dialogue and narrative work effectively together? 

Explain this will be related to their novel

Use text students are currently studying


	During this session we are going to be looking at how your writer uses dialogue to convey character and we will be investigating whether this dialogue ‘fits’ the style of the narrative.

	Strategy check
	What reading strategies or skills will be using in order to do this task?

Teacher uses checklist to highlight strategies, adding any further skills given
	i.e. monitoring my understanding 

using prior knowledge 

re-reading 

questioning

	Independent reading and related task
	Select two sizable extracts of dialogue from the chosen text 

Students read the extracts independently. 

Teacher models analysis of dialogue using teacher modelling sheet 3:1

Put the following questions on the flipchart/whiteboard.  Students analyse the extracts and annotate in response to the questions:

· What does the dialogue tell us about the characters?

· Do they have any patterns of words or phrases in the things they say? (idiolect)


	Resources:

Teacher modelling sheet

Whiteboard/flipchart

	Return to the text: developing response
	Using the annotations, group discussion of the following questions:

· What does this show us about the character?

· How does the dialogue move the plot forward?
	

	Review
	Return to the key question:

· How far do the dialogue and the narrative work effectively together?

· Could we put forward a case that this is a strength or a weakness in the novel?
	


3:1 Extract from Oliver Twist Charles Dickens teacher modelling 


[image: image1]

Points to make:

Dialogue with 3 characters – can they sort out which is which?

Teacher modelling prompts:

Oliver repeats the question – either he is very confident or he really doesn’t realise that he has done anything wrong.  Use of the ‘Sir’ – reveals status but also shows he is being polite and courteous – though could it mean something else?

Mr Bumble – the short ‘What’ shows his shock and surprise with the question.  He is clearly outraged that he should be asked such a thing.  The speech to Mr Limbkins shows his status (inferior) by the ‘beg your pardon, sir’ and shows this is not a usual event.

Limbkins expresses his shock by the opening short statement then takes control.  He is clearly superior to Bumble – gives him orders, telling him to pull himself together and ‘answer distinctly’.  He tries to make himself seem clever by using words such as ‘allotted’ and ‘dietary’

	Year 9 Carnegie Guided Session 4

	Teaching objective
	R13. review and develop their own reading skills, experiences and preferences, noting strengths and areas for development;

R18. discuss a substantial prose text, sharing perceptions, negotiating common readings and accounting for differences of view.

	Resources 
	

	Introduction to text
	Outline of objective of the lesson and key question:

· Is the style or styles appropriate to the subject and theme?

Explain this will be related to their novel
	We are going to explore the themes of the novel you are reading and examine whether the style and subject of the novel fits this theme

	Strategy check
	What reading strategies or skills will be using in order to do this task?

Teacher uses checklist to highlight strategies, adding any further skills given
	i.e. Prior knowledge, seeing patterns, questioning, 

monitoring my understanding


	Independent reading and related task
	Chart showing a range of novels.  The group  explore expectations and prior knowledge of this type of novel. (see chart)

Teacher models first example

Group works on aspects of style with the teacher filling in responses
	A3/flip chart size grid for the teacher to collate the responses 4:1

	Return to the text: developing response
	Focus on your novel

What are the main themes? Use card sort cards for paired discussion building upon  work completed in group sessions.

Take responses the lead discussion of following questions:

· What aspects of the writer’s style have we seen in the previous sessions?

· Is the style appropriate?


	Resources:

Card sort theme cards 4:2



	Review
	Return to key question:

· Is the style (or styles) appropriate to the subject and theme?

Could we put forward a case that this aspect is a strength or a weakness in the novel?


	


Chart 4.1 Aspects of style related to themes chart – to be blown up to A3

	Subject matter
	Themes
	Aspects of style
	Is this style as expected? Does it work?

	School story.  

Life within a boarding school following the ups and downs of a small group of friends
	· Friendship

· Loyalty

· Growing Up
	Vocabulary:

Sentences
	Yes, though more pathos in places than expected.  This makes the characters more believable. 

	Science fiction novel.  

A group of people banished mistakenly from society need to re-establish their reputations and save civilisation
	· Good and evil

· Conflict

· Being an outsider

· Power

	Vocabulary:

Sentences:
	Yes – completely as expected – so much so it appeared clichéd at  times.

It works in a limited way – but gives no surprises to the reader

	Family life. 

First person narrative focussing upon family breakdown and crisis
	· Family Relationships 

· Loss
· Conflict


	Vocabulary:

Sentences
	Yes, though more humour than expected.


Some prompts:

Vocabulary: simple, complicated, formal, informal, familiar, unfamiliar, lively, unusual, interesting, poetic, technical etc;

Sentences and paragraphs: long, short, complicated, simple; easy to follow, difficult to follow, need a lot of re-reading etc.

4:2 Card sort - themes 

	Friendship
	making friends; losing friends; being loyal; comradeship; confiding in someone; being inseparable; quarrelling; betrayal; rivalry;



	Love
	falling in love; being in love; falling out of love; risking all for love; giving up something important for love.



	Growing Up
	moving from being a child to being an adult; discovery; learning to understand yourself; becoming independent; challenging adult authority; taking on responsibilities; understanding adult responsibilities



	Family Relationships
	love and respect; conflict; family breakdown; rivalry between brothers or sisters; tension between children and parents; parenthood (pleasure and pain); reaching an understanding; over-protectiveness; personal space; dependence



	Relationships between men and women
	making and breaking relationships; tension between couples; being possessive (jealousy); equal/unequal relationships; trust/mistrust; being faithful/unfaithful; stereotypical roles



	Trust
	certainty; being able to rely on others; feeling secure



	Jealousy
	mistrust; being suspicious; envious; 



	Rivalry
	being competitive; being involved in a power struggle; conflict (see friendship and family relationships)



	Community
	happy/unhappy; peaceful/troubled; 

supportive/restrictive



	Right and Wrong
	breaking the law; being in the wrong; fighting for what is right



	Justice/
Injustice


	fairness; fighting for what is right; (injustice, unfairness, inequality)



	Conflict
	personal and private; social and public; political; challenging adults or authority



	Crime and punishment
	breaking the law; organised crime; petty crime; being a victim of crime



	Courage
	physical courage; moral courage; standing up for what you believe in (physically or morally)



	Hope
	having faith in the future; being optimistic; having one’s hopes dashed; false hope



	Good and Evil

	battle of good against evil; the nature of good and evil



	Suffering
	what it's like to suffer; physical suffering (through illness); mental suffering; suffering misfortune, poverty



	Death
	dying and death



	Loss
	losing someone you love or care about; losing your home; losing you job; losing money; losing your innocence



	Bullying
	what it's like being bullied or being a bully; intimidating others (school, home, work)



	War
	being in a war; fighting for your country; patriotism; fighting for what you believe in; the misery of war; effects on soldiers and on civilians; separation; loss; suffering



	Change
	living in a time of change; experiencing a great change in your life e.g. fortune to misfortune



	Freedom
	fighting for freedom; escaping restrictions whether political, social or personal



	Ambition
	striving to achieve something important; being power hungry; making others suffer through personal ambition



	Prejudice
	suffering from prejudice; showing prejudice



	Being an outsider 
	being different; being an outcast; suffering prejudice; being excluded from society; 



	Race
	racial identity; racial pride; racial harmony; racial oppression; racial segregation; inequality; 



	Wealth
	what it's like to be rich; possessions; property; riches; capital  (see Power)



	Corruption
	dishonesty; bribery; being unscrupulous



	Power
	control; dominance; abuse of power



	Poverty
	hardship; living on welfare; poor housing; homelessness; not enough to eat; ill-health; unemployment



	Belief
	living your life according to a set of beliefs (moral/religious certainty); losing faith in what you believe in; 



	The Past
	living at a different time; the effect of past events on the present; people who live in the past



	The Future
	images of the future; fear of the future; predictions
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“Please, sir, I want some more.”


“What!”


Please sir, I want some more.”


Mr Limbkins, I beg your pardon, sir!  Oliver Twist has asked for more!”


“For more! …Compose yourself Bumble, and answer me distinctly.  Do I understand that he asked for more after he had eaten the supper allotted by the dietary?”











STYLE





Vocabulary


Sentence structure


Figurative language


Patterned language


Descriptive language


Reflective language


Tense


Tone





Was there anything you particularly liked or disliked about the way in which this story was told?





How did the author try to capture your interest in the first four lines of this story?





Which words/phrases have been used to develop an atmosphere of suspense/mystery?





Are any words or phrases repeated?  What effect does this create?





Compare the way in which different authors write dialogue.





Does the author tell you what the character is thinking or do you have to work this out from other clues and hints?





Can you tell from the first paragraph what kind of story we are reading?





What are the clues that help you to identify the type of story? 
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SETTING





Describes time and place





Where did this story take place?





Is the setting really important to the story or could it have happened anywhere?





Could it have been better set somewhere else?





Was the setting for this story familiar or unfamiliar to you?





Was the setting interesting in itself?  Would you like to know more about it?





Did you get a really clear picture of where this story was set?





Do any particular words or phrases help you to imagine the place where this story was set?





Do any words or phrases provide an indication of the time when this story is taking place?
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ILLUSTRATIONS





Photographs – Diagrams – Charts – Tables – Exploded diagrams – Line drawings





What do diagrams tell you that the words do not?


If you just look at the pictures, what would you say this book was about?


What can you find out by looking at the photographs?


Why is this exploded diagram better than a photograph?








GLOSSARY





Compare the definitions of … given in the glossary of at least two books.   Which one is clearer?


When you were doing research about … were there any words that you looked up in the glossary?  Was the glossary helpful?








INDEX





What’s the difference between the index and the contents?


If you want to find out about … how could you do it?  Where would you start?


What’s the best place to look for information about …?


If you can’t find information in the contents, where else might you look?


If there isn’t an entry in the index, what might you do to find out about …?


How could I use the search engine to find information about …?


Why are the sites found organised in this order?
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NON-FICTION





Which article/letter would most persuade you to change your mind?  Why?


What words/phrases/


questions/points were the most powerful in persuading you that hunting was wrong?


What does the writer want to persuade you to think/do?


Who is this advert trying to persuade?


Who wrote this advert/


article?


Why did they write it?


Can you tell what they think?  How?


Do you think the letter-writer is a friend of the person who will receive it?  Why/why not?


What words/phrases have been used which give you clues that this is a formal letter?


Highlight the words and phrases that you find in formal documents.  Which ones wouldn’t you use if you were writing to a friend?


Why has the author set out the instructions like this?  Could they have been written any other way?


How could this be made to sound more friendly and informal?


How could this be made to sound more formal or serious?


Highlight the words that tell you which order to follow (eg first, then, after, finally).  Why are these words useful to the reader?  What words indicate that some people think differently (eg however, although) or that there are different points of view (eg on the other hand)?


What are the main ideas in this paragraph and how are they related? 
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POINTS OF VIEW








Who is telling – who is narrating the story?  Do we know?





How do you know who is telling the story?





Is the story told in the first or third person?





Who do you feel closest to in this story?  Can you say Why?





Through whose eyes do you think you are seeing this story? 





When you were reading did you feel you were part of this story or did you feel you were an observer?





From whose point of view do we learn about characters and events?
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CHARACTER





Is that character the most important in the story?  Or is it really about someone else?





Which character did you feel closest to in this story?  Why?





Which character did you find most interesting?  Why?





Did you dislike any of the characters in this story?





Were you reminded of anyone you know by the characters in this story?





Do any words or phrases help to build a picture of this character?





Do you learn about this character from their appearance, what they say or what they do?





Did your opinion of this character change while you were reading?
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POETRY





Form


Rhyme


Rhythm


Figurative language


Word play


Vocabulary





Do you hear any repeating patterns in this poem?


Can you predict what word the poet might have used here …?


Can you hear any patterns in this poem when we clap the rhythm?


Can you predict the rhythm is the last line if I clap the first three lines? (Strong regular rhythms in traditional ballads, for example.)


Describe/draw the pictures that the poem creates in your mind.


Do you notice anything special or unusual about the words the poet has used?


Are there any words or phrases that you particularly like?


What do you feel when you read this poem?  Sad?  Angry?


Are there any words or phrases that stick in your mind?
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SUBJECT AND THEME








Can you suggest some words to summarise what this story means to you?





Does this story remind you of any personal experience/something that has happened to you?





Does this story have a message?





Do you know any other stories that have a similar message?
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PLOT – NARRATIVE STRUCTURE





Events of a story


Order of events


Story shape





How long did the story take?





Did the events happen in the order we are told about them in the story?





Why do you think the writer chose to tell us about events in this order?





When you talk about the things that happen to you, do you always tell your story in the order in which they happen?  Or are there sometimes reasons that you don’t?  What are the reasons?





Are there some parts of the story that happen in a short time but take a long time to describe?





Are there some parts of the story that took a long time to happen but were told about quickly or in a few words?
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BASIC QUESTIONS





Was there anything you liked about this book?





What especially caught your attention?





What would you have liked more of?





Was there anything you disliked?





Were there parts that bored you?  Did you skip parts?  Which ones?





If you gave up, where did you stop and what stopped you?  Was there anything that puzzled you?





Was there anything you thought strange?





Was there anything that you’d never found in a book before?





Was there anything that took you completely by surprise?  Did you notice any apparent inconsistencies?
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GENERAL NON-FICTION





What’s the purpose of this book?  Why would you read it?


Does this book have a central character?


What makes it different from a story?


Does this (non-fiction) book have chapters?  How has the author organised the material in this book?


What could you find out from this book?


How do you know if the information is accurate?


What kind of expertise does the author have?  How do you know?


Compare the contents page of a fiction and a non-fiction book: what do you notice?


Look at the bibliography: why might this be useful?


Has one author given information in their book that the other hasn’t?  What has been left out?  Is it important?


Have the books/authors presented the information in different ways?


Which is the most effective?  Why?


Where could you find out about … in this book?


Is there any other way?  What’s the quickest way?


How many levels of headings and subheadings does the book have?  Are they factual or do they ask questions?


Do you take notice of the headings when you scan?
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Generic questions for guided reading – from Leicestershire LEA English/literacy website. � HYPERLINK "http://www.leicestershire.gov.uk/education/ngfl/literacy/index.html" ��www.leicestershire.gov.uk/education/ngfl/literacy/index.html�
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