Managing Guided Reading

The guided teaching approach – whether reading or writing - relies upon having explicit and consistent rules or boundaries that are recognised by pupils and staff alike.  This will have major implications for teachers in terms of:

· Changes in classroom organisation 

· Establishing clear classroom rules

Essentially we need to ensure that we teach pupils how to work independently when the teacher is unavailable by providing systems to promote independence

Managing Behaviour

In terms of pupil behaviour during independent work, teachers need to:

· identify behaviours that are needed in order for the pupil to work independently

· teach the behaviour through explanation, demonstration, role play 

· provide feedback to pupils about their performance.

This feedback should contain two elements:

· Supportive feedback, 

· to inform us when we are on target 

·  to encourage our further effort in that direction

· Corrective feedback

· to inform us when we are off target to redirect us to the intended behaviour

It is desirable to create whole school or whole department systems which do not change so there is consistency from week to week, term to term and year to year.

Effective strategies include:

· Building teacher ‘unavailability’ 

Start with a small unit of time in the first instance when the teacher is ‘unavailable’.  Then build this time during the lesson or subsequent lessons depending on the nature of the group.  

· Red and yellow card system

Up to two yellow cards as warning of unacceptable behaviour which must be improved (yellow cards are projected as a chance to improve).    After two yellow cards a red card is issued in more formal sanctions/disciplinary action.

· Classroom contract for behaviour and co-operation

Each teacher should devise a classroom contract with the pupils to ensure everyone understood expected standards of behaviour.  The contract should be displayed in a prominent position in the classroom and be referred to constantly.  In the early stages of using this approach, it could be referred to during the plenary session of each lesson.

· Setting acceptable standards of noise levels and establishing with the pupils the reasons why they need to work quietly.

Within this approach, there is an emphasis on recognising and celebrating positive behaviours while also ensuring that pupils recognise why negative behaviour is unacceptable.    This approach relies on pupils understanding the consequences of their actions and accepting responsibility for their own behaviour.

Managing the Classroom

Pupils need to be taught a range of strategies before they need to ask the teacher for help.  These strategies for independent work need to be drawn up with the pupils not imposed by the teacher if they are going to work effectively:

i.e. 5 things to do before asking the teacher for help

· Use classroom resources

· Ask a friend

· Ask another adult

· Move onto the next piece of work until the teacher is free

· Try again!

Effective strategies:

· Create resource boxes for each table or in a designated place within the room 

This resource box could include dictionaries, key word lists and connectives lists, paper, highlighters and scissors, for example.

· Create task management boards or a designated space on the white board where the task is clearly laid out.

· Establish routines for finished/unfinished work.

· Think ahead!

Establish needs and pitfalls before the session – think PRINT- as outlined by Geoff Moss in The Right Direction:

	P for purpose
	What are pupils to achieve? What targets, objectives?


	R for resources
	What materials, equipment, resources will the pupils need?


	I for in or out of place
	What movement is required?  Will pupils be in or out of their place during the activity?


	N for noise level
	How much talk should there be during the activity?  Who will the pupils to talk to and about what? How do they go about getting their teacher’s attention?


	T for time to complete activity
	How long will it take to complete any of the parts of this lesson?


Useful resources:

· The Right Direction: managing pupil behaviour during the literacy hour and other classroom settings  by Geoff Moss, Questions Publishing, tel.0121 212 0919; website: education-quest.com

· NLS Module 1 The Literacy Hour – Practical suggestions for organised directed independent work ISBN 019 312166 2 (prolog)

Lesson Plan: A lesson idea for establishing group work ground rules - Murder Hunt

  (adapted from The Teacher’s Toolkit Paul Ginnis ISBN 18998 3676-4)
	Year

9


	Lesson Objective

Speaking and listening

8. review the contributions they have made to recent discussions, recognising their strengths

and identifying areas for development;

	
	Starter
	Introduction
	Development
	Plenary

	Lesson 1


	· Move the class into their established groups. 

· Using white boards, in pairs within the group, brainstorm ideas for what the desired behaviours for group work would be. 

· Use ‘show me’ strategies to collate responses on OHT, flipchart or class whiteboard


	· Explain to the class that a murder has been committed and it is their responsibility to solve the mystery.

· The answers to these 6 questions have to be found within the next fifteen minutes.  (See OHT 1)

· Explain the rules as outlined on OHT and refer students back to the desired behaviours for group work as outlined in the starter.  

· Explain to them that they will be asked to outline what behaviours they noted during this exercise in the plenary – this is why they are doing the exercise

· During the exercise the teacher acts as timekeeper and observes/records examples of positive group behaviour.  The teacher must not intervene - unless violence is about to be committed!  A time reminder should be given half way through.


	· Go through the answers very quickly – explain to the class that the object of the exercise is to review productive group behaviour.

· Ask students to reflect on the experience and examine their behaviours – as individuals record their own and other students’ helpful and unhelpful behaviours using the frame (group resource 2).  The rule for this is: name behaviours, don’t name names!

· Students pool ideas within their groups and work out their top 5 helpful behaviours.  It is important that this discussion should focus on what should be done from this point onwards not on the past – what should we have done?  It is also crucial that no-one feels criticised – it is important to secure everyone’s commitment to a few general changes
	· Using OHT or flipchart, groups feedback top three productive behaviours.  These whole group rules should be written large and posted on the classroom wall so they can be referred to in subsequent lessons.  They could also be used as a basis for individual target setting.

· (The group behaviour checklist can be used as a ‘top up’ review device during subsequent lessons in the unit)


OHT 1 


These questions need to be answered in the next 15 minutes:

Time deadline:

1. Who was murdered?

2. Who committed the murder?

3. When?

4. Where?

5. What was the weapon?

6. Why?

RULES:

You have to keep your own cards – you can’t give or show your cards to anyone else

Only one person in the group is allowed to write

You must stay in your places at all times

· When you think you have all six answers let me know and I will tell you if you are right

	Only one bullet had been fired from Mr Azir’s gun
	Jamil’s body was found in the park

	Claire Smith saw Jamil go to Mr Azir’s block of flats at about 11.55pm
	The police were unable to find Andrew Scott after the murder

	The workman had been with the company for years and was regarded as completely truthful and trustworthy
	The workman saw Jamil go to Andrew Scott’s house at 12.25 am

	The workman said that he often saw Jamil’s sister walking down the road with Andrew Scott
	Mr Azir had told Andrew Scott that he was going to kill him

	The workman reported to the police that he saw Jamil with no injuries at 11.50pm
	Andrew Scott was a teacher who was very keen on outdoor pursuits

	Jamil had destroyed Mr Azir’s business by stealing all his customers
	When the workman saw Jamil just after midnight, Jamil was bleeding but did not seem badly hurt

	Jamil’s sister disappeared after the murder
	Mr Azir shot at an ‘intruder’ in his block of flats at midnight

	The workman saw Jamil’s sister go to Andrew Scott’s house at 11.30 pm
	Jamil had been dead for about an hour when his body was found the police doctor said

	It was clear that Jamil’s body had been dragged a long way
	A knife with Andrew Scott’s fingerprints on it was found in Clare Smith’s garden

	Clare Smith worked at the same school as Andrew Scott
	Jamil’s bloodstains were found on the carpet outside Mr Azir’s flat

	Jamil’s bloodstains were found in Andrew Scott’s car
	Jamil’s body was found at 1.30 am

	When he was found dead, Jamil had a bullet hole in his leg and a knife wound in his back
	In the local community Mr Azir was regarded as a cheerful and kind man

	Andrew Scott’s ex-wife was regarded as a very jealous woman
	The bullet taken from Jamil’s leg matched the gun owned by Mr Azir

	Mr Azir disappeared after the murder
	The workman said that nobody left Andrew Scott’s house between 12.25 am and 12.45 am

	Clare Smith often followed Jamil
	Jamil had very strong religious beliefs


Card sort student resource

OHT 2 

The answers:

1. Victim: 

Jamil

2. Murderer:
Andrew Scott

3. When:

12.30 am

4. Where:

Andrew Scott’s house

5. Weapon:
Knife

6. Why:

It seems as though Jamil 




interfered in a relationship 




between his sister and Andrew 



Scott.  Presumably they 




murdered him so they could 



continue undisturbed.  (This 



question, by its very nature, 



cannot be answered with the 



same degree of certainty as the 


others.)

Group resource 2

	What I did that helped the group


	What I did that hindered the group

	What other people did that helped


	What other people did that hindered


Roles taken in groups – resource 3

Roles taken in Groups

	Passive Roles
	
	Co-operative roles
	
	Disruptive Roles
	

	Offers no ideas
	
	Introduces relevant ideas
	
	Introduced red herrings
	

	Is inattentive and unresponsive
	
	Listens attentively to others; encourages others
	
	Disregards or discourages others; is sarcastic
	

	Declines to challenge even obvious errors or confusion
	
	Poses constructive questions; challenges loose thinking
	
	Asks irrelevant questions; challenges indiscriminately
	

	Lacks a sense of purpose
	
	Keeps group’s task in view; returns to agreed agenda
	
	Strays off task; follows own agenda
	

	Finds it difficult to enter conversation
	
	Understands turn-taking times entries effectively
	
	Interrupts others’ turns, lacks courtesy
	

	Backs away from debate or sustained contributions
	
	Sustains longer turns through rational; argument
	
	Makes dogmatic assertions, will not explore or substantiate
	

	Is bored or ill at ease
	
	Is good-humoured and sociable; eases tensions
	
	Clowns about; uses humour to distract or annoy
	

	
	
	Summarises and evaluates group’s progress
	
	
	


· How did you do this lesson?
· Assess your contribution honestly.  What areas do you need to improve?  Set yourself a target for next lesson.
